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Learnhv to spe0 is owl aspect of
warning to write. The aim of any

spa n° pro wan shotgd be to WO children
become confident compeftwft rafters.
Laamkg tiv spa' Is not simply a matter of
learning bow to spell Nufividual words. It
entafts learnOy how our written language
worts. In order to Is tom, children need
to be exposed to nil. activities that hvolve
wrftten language: readily, word games and
mdensive writing.
Leming to ape is an active process, a
process of discovery for the learner.
Chikfren who use wads, who talk about
them and play with them, will cfiscover the
regukuities and patterns of written English;
and using this knowledge, they will team to

The role of the tauter is vital in
establiating a language program where the
children have opportunities to learn about
words, and where they develop a positive
attitude to them. The chiklmn must discover
that words are Witeresting, and that using
them can be enjoyable and rewarding. Trley
must have the confidence to attempt to
write new words, as well as the desire to
Wnprove thelr speay.

There is no single, simple method which will
achieve these goals. Good tem:hers use a
variety of methods, adapting them to suit
the needs of the children. This cook
presents some suggestions for the teaching
of spelfing which may be incorporated into
different types of language programs, and
adapted to suit the needs of children with a
ram:, of spelling abilities.
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An easel and thick fist tip p Ins are useful
for this activity.

Write skines dictakid by groups of
chicken onto large sheets of paper, and
than pin them the wall. During the
writkig, individual words may he
discussed, as well as such aspects as the
direction of the writing and the start of
new seMences.
Hold story books so that the children can
see the text, as well as the pictures.
When relating, occasionally point to a
significant or repeated word, helping
children to widerstand that it is the words
that tell the stiry.

For fixther suggestions, see Beginning
&Hiding (Infant Education Committee,
1981).

At the same time, children should be
encouraged to write. Some children will
becOn by scribbling and creating shapes
which resembie letters, while others will be
able to write most of the letters of the
alphabet But whatever their stage of
development their own writing should be
accepted. This early writing is an impoilant
pert of lanpage development, a skip at
which the children learn facts about written
language. and an attitude towards it.
In considering the process of learning to
spell. it may be useful to think about the way
children kern to speak. Their first attempts
are welcomed and accepted without

criticism, but a correct model is provided.
The child who says "Dirk" is given a think,
so the communication brings results, but
the parent may reply,'"Here's your drink'',
supplying the child with the correct form of
the word.

In the classroom, the children's contact
with written language will provide
models for their own writing. This
contact should bean varied ae poesthle,
providing chikken with opportunities to
look, listen and experiment

9
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Tie DEVELOPMENT OF SPELLIKI N4
.1aumetrs WRITSP3

ChNeen who are encouragedio write, and
whose efforts we accepkid, wiN experiment
wilh mitten language. When they begin
school, their "writing" may =insist of
screble psdkrms. But as their kivolvernent
'Wm %fatten language continues, their
twilkva wW more closely resemble

10

conventional writing. Shapes which
resemble letters will be Introduced Into the
acttbble, and these wtU later be replaced
with the actual letters. Then, as the children
learn about the relationshObetween
molds and letters, they wM attempt to
represent the sounds of the words they are
wriling.

Researchers have documented the
prowess of clilldren who have "invented"
Sy* own spellings.
Typically, the children begin by using one or
two letters to represent a word. Vowels are
often oniltted. Then, as the wrung
develops, it will Include more of the sound;
of the words, and an increasing number of
wortht which are correctly spelled, words
which have become part of the children'sgam.
Some exampkos:
A four-year-old wrote:
I EM SRY TAT U R SIC.
I am sorry that you we sick.
A 5ib-yew-oh:1 wrote:
I AM CNN DAOON STERS YES.
I am coming davm stairs yes.
A (Ph-year-old wrote:
I WOOD UK YOU TOO GET UP BEKUS
I WANT SMTHING.
I why like you to get iv because I want
sometitng.
From inverded SpeNng in the Open
Classroom" (Chrsity, 1975).

For more detailed descriptions of chikken's
vetting development, see the references
listed on page 34.
When ctthcken are encouraged to write, and
their invented spotting& are accepted, it is
imporgkd that parents be Wormed abuut
the aims of such an wproach. Parents who
unftrstand the process will be more able to
accept their children's first attempts at
writing.
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When the lethire are discussed, it le
kopottent that chlichen develop an
understanding that many of the letters
nipresent many different sounds. C may
be for Catherine but it is also for Cynthia.
and Kate begins with the smile sound as
Catherine. ARYL always, about, acorn and
Sifter begin with the letter a, but they all
begki with a different sound. For this
reasmi, it is less confuskig to caN the letter
by its name, and than taNt about the
-different sounds it represents.

As children build up a store of letters they
are familiar with, they can join in with the
daily routine of meaningful writing. For
example, the teacher who is writing: 'We
went to the farm", may ask: "What does
farm start with?" Some children may be
able to hear the sound and identify the
letter: those who are not yet at that stage
will be listeNng and learning. Later, the
tewher may ask for the letter representing
the last sound, or the second sound, or
simply for any other letter the children can
suggest

An activity such as this provides the
opportunity for children to begin to learn to
spell. And, most Importantly, it allows for
discussion of the fact that different letters
nay represent the same sound. If s is
suggeshad as the first letter for circus, the
teaohm is able to point out that both s and c
can represent the sound of s.

As children particOate in group and class
writing. and experiment hi their own writing
vh the information they are acquiring, they
will learn about the spelling system.

Activities which are designed to direct
children s attention to the relationship
between sounds and letters can be useful.
However, it is most Important, if children's
athmtion is *acted specifically to single
letters, that they barn about the different
sounds they represent.

Collect pictures, or let children draw
pictures, of objects which begin with a
particular letter. Make them into a book.
and label each picture with its name.
Circus and cat would both be in the c
book.

Build up lists that begin with the same
sound, but different letters: photograph,
flag; snake, circus; jump, giraffe;
kargaroo, cat; knee, nine.
Spend a few minutes writing words which
end with a particular sound. as children
suggest them. Again, for somevords this
will require more than one letter or Whir
combination: leaf, cough; farm, limb.
Play I Spy. "I spy, with my little eye;
something beginning with the same
sound as dog."
Choose a word the children are familiar
with - man - and ask: "How can we
change It to mattt mad? map? can? ran?
fan?"
Ask children to sort word cards into
different categories: those that begin or
end with the same letter or group of
letters, or those that begin or end with the
same sound.

12



Such activities as these, which occupy just
a few minutes, help to provide children with
the inforreation which theyneed for their
owl attemps at spelling. And, &wing
activities which focus on a particular letter,,
the children should be shown how to write it.
Those chadren who learn how to form the
letters easily and confidently will be happy
lo continue to write, and free to concentrate
on what they are writing.

Eleginnkig spellers deverop their spelling
skits M many different ways:

As they learn more about the relationship
between sounds and letters, they will
more accarrately represent the sounds in
the words they write.

As troy learn more about the structure of
the written language, they will learn about
carmen letter piAterns in Eriipish, and
purely phonetic spellings will be replaced
by spellings which more closely reserr.*.!;,-,
written English.

As they continue to read and write, they
will lawn the correct spelling for an
increasing number of words. The first
word children learn to spell correctly is
often their name. Then they will learn to
spell words that they frermintly use in
thee' writing. or which have a special
interest for them.

Teachers can help children to build up
inchrkkail collections of words they can
spell correctly:

Write words that the children often use in
their writing on cards. Each chill keeps a
personal card file for easy reference. As
the children learn the kitten? of the
alphabet and build up a store of words,
the cards May be arranged in
*habities1 orthx. This word bank can
also be used for word sorts, where the
children sort the cards according to
categories they choose, or into groups
suggested by the teacher.

Have frecsiently used words thsplayed in
the room, with an identifying picture, as
close to the children's eye level as
possible.
When children write about a topic such as
a class visit, make a list with the children
of words they may want to use.

Develop a class dttionary, where
children may look for words they want to
write.
Each chid may keep a personal
dictionary.
Children who ask the teicher how to spell
a word should be asked to try to Spell it
first - to have a go. Each child may keep a
"Have-a-go" card, which provides a
record of the child's attempt. The teacher
writes the correct spelling alongskk3 the
child's attempt, so that the child can

13

compare the two spellings, and this card
becomes another resource. This card
may also be used by the teacher to note
the child's development in spelling.

1:



AO of these resources provide the children
with °ow:Minikes to find the correo.1
spelling. and to begin to ckivelop the *Ns
ruicessary to use a dictiomuy. However, it is
Impotent that the children are not infObited
In their wrung by the fear of making a
qading mistake. They should be
encouragedto try out different spellings and
to attempt new and unusual words.

Degbudng openers we learning not only
hew to soon they are horribly an
altitude towards awMtg. They need to
Moen that words are Interesting, and that
wolfing is enjoyable and useful. If their
bet scpariencee with written language
are succesehd and they =mean to
write with confidence, beginning
spellers have made a promising start.



hfidren art ready to ; nake further
progress In the spelling when they:

understand that writing is for
commtkcation;
know the names of the letters of the
alphabet, and how to write them;
have a concept of sound/left,
relationships;
have a vocabulary of some words they
know how to spell.

Now, in order to progress:
1. They need to learn that sound/letter

matchdig is often not sufficient k
produce correct spelling.

2. They need to learn the =ninon letter
patterns which occur in written English:
Ight, don, MM.

3. They need to deveiop an understanding
of the units of meaning --
- in words. Such an understarcfing will

help film to spell:
compound words someorxi,
birthday, anythim, upon;
words which have affixes
disappokftd, unnatural, soften,
refreshkig;
meaning- related words major,
majority; native, nation, national;
medckte, medical.

4 They need to develop the ability to
conskier words they know, when they
are faced with writes new words. The
dild who wants to write shake may
know how to spell make and cake.
Presentation of words with similar letter
patterns will help the chitdren make
these types of connections.

5. They need to devekp a method for
leaning to spell difficult words, such as
the Look, Say, Cover, Write, Check

15

method, which encourages them to
make use of a visual strategy.

6. They need to devebp a fluent
handwriting style which allows them to
concentrate on what they are writing,
mew than how.

7. They need to ckivekip the day to
proofread their own work, to see which
words look as if they may be wrong, and
to use a ddismary to check the correct

The focus of the speffing teaching will be the
chikken'S own writing, but a good spelling
program will Include a variety of activities,
some of which may Involve groups of

, orThe whole class. The more
use walks write them net

them, play with MINIM, talc about them
the more likely they are to develop into
good 'pailful'.



TEAMING SPELLING THROUGH THE
CHN.DREN'S WINING

The she of a spading promos should be
to he* the (*lichen to become
competent, usofkkint writers. Therefore,
the words the chikhoo need to learn to
apall mods, wools they want to rate.
Meat of the tosados at dths stage INN
Involve the child and the toadies
swift together to Improve the chit's
spsOing.
If the ctdidrtm are to be encourmed to
krprove their spelling, they must feel that
they are writing for some real purpose. and
that correct spelling is required. If they are
to learn that the purpose of writthg is to
oonmusticate, their writing should be
directed towards an audience.

Some suggestions:
A class newspaper which is produced at
regular intervals and distributed to other
classes and to parents.

Stories which are &stated and made
No boots. Some of these can be
presented to Infant classes as reading
material, and older students may help the
younger ones to read them.

3

Letters written to parents informing them
of school matters. Thew can be
unposed as group of class activities, as
well as indivkkial projects.

Materials written for a lass project, which
we dsplayed in the scnool for others to
mad.

Letters written to the teacher, or other
members of staff, which receive a reply. If
the Wacher replies, speiHrig correctly any
words which the chlki mbispelled, this can
be an effective teaching strategy.
Articles written for pubkation in local
newspapers, informing the community of
activities at the school.

16



Letters written to invite visitors to the
school, or to thank people who have
worked with the class.
Contributions to class books on various
topics, with each page written by a
differimt child. At the beginning of the
year, this could be a book containing the
atdobiograohies of each child, with a
Paviegrapn or drawing.

For more ideas, see "100 Ways to Publish
Children's Writing'', m Better Reading/
*Ring Now! (Waishe. 1977).

It Is important to remember that spelling
is only one aspect of the writing
process. If writing is viewed as
commtuticatIon, the content of the
writing and the intention of the writer
must be the first considerations. An
emphasis on spelling nth:lakes may
teach the child that spelling and writing
are 0/Own and unplesiamt. Writing
should be e*yable. Cl whose
writing receives a positive response,
and who feel a some of achievement as
they continue to write, will have the
confidence to attempt new words, and
elf constmtly extend their spelling
vocabularies.

Teachers using the children's writing as the
basis of their spelling teaching have two
man concerns:

To help children discover the correct
speEing of the words they want to write.
To help children identify and correct the
words they have misspelled in their
writing.

Helping Children To Discover the
Correct Spelling of the Words They Want
To Write

At this stage many of the strategies used
will be developments of those discussed in
the beginners' section.

The children's personal dictionary will
become increasingly important. This
contains words that are used frequently,
and can become the first reference. If the
children enter the words, the dictionary
should be checked regularly, to prevent
constant use of misspelled words.
Simple commercial dictionaries can be
introduced. and the teaching of dictionary
skills begun. Spellers at this stage will not
develop into self - reliant spellers until they
can use a dctionary, and this is a
complex skill which requires careful
teaching. (See p. 31, "Learning To Use a
Dictionary.")

17

The ter*cher may produce a class
dictionary, containing words the chi ire
ask for when they are writing. This needs
to be simple. with a large double page
spread for each letter of the alphabet. The
teacher enters the words as the children
need them, so that the collection of words
is steadily increased.
Whenever a new word Is Introduced, in
any area of the curriculum, it should be
written and discussed: multiply, equals,
pyramid, collage, comma. concert,
energy.
Words Aid' are common to the
children's environment, such as the
names of teachers, classmates, local
streets and suburbs, should be readily
available:

on a wait chart, -

in a special book,
on a card attached to writing fo:thirs.

Teachers who work with themes Mil find
this a useful way to introduce new words.
Many of the words which arise during a
particular theme may not be those which
the children would use frequently, but
more common words may also be
discussed. For example, if the theme Is
Food, spaghetti, hamburger and
cauliflower may be used, but common
words would also be presented:
eat eaten ate
cook cooks cooking cooked
apple orange banana pear
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The teacher's response to the attemrt
Shouki be positive:

There's only one letter wrong.

The test part of the word is right.

Yes, that's lust how it semis, but it's
speiled like eds.

Tie "Have -a-go" card may also be
expanded to have three, or even four,
columns. lite clVd has several attempts

the word, deckle3 which one looks
NM, and then compares the attempts
WI the acct form. The camel
containing the correct form may be cut off
when the card IS completed, and used as
an Incilvidual spoiling list

Whenever the children are provided with a
word they want to wet they should be
encouraged to write it as a whole, from
memory, rather than copying it. letter by
team The Look. Say, Cover, WOW Check
method is useful, and should become a
habit with the children. This method,
devised by Ernest Horn (1919), and
developed by Charles CrOps (1978),
consists of the foliating steps:

L at the word catehdly, trying to
memodee the spelling.

fi Say it.
Covet it
Try to write it from memory.
Uncover it, and check to see if it is written
correcily.

A booklet with a covering flap may help
children with this procedure.

Helping children To identify and Correct
the Words They Have Misspelled In Their
Writing

Children who are to develop into competent
spellers need to be efficient proofreaders.
They must be able to identify words which
we nOsspeNed. and those which may be
niespelled, check the spelling, and correct
any mistakes. Many children need
consicktmbko hekr in developkv these skills.

N the writing ki to be pubilshed to some
way, and the children write a first draft
which they then revh;e, they can be

19

encouraged to mark the words they are
uncertain about, as they write. If they
dick, these words, or write them in pencil,
they can check the spelling later, as part
of the revision process. Stch a method
allows the children to concentrab on the
content of the writing as tiery are
composing, and they ars also developing
the skills necessary for good
proofrimUng.
When the teacher is abkrUi (Beetles the
writing with individual children, their
attention can be &acted to spelling
rrdstakes, and alternative spellings
discussed:
How eke could you spell that word?
Which way do you It** looks right?
They Can be given clues to help them ftnd
the nVetakes thanseives.
There is one spelling mistake in the
second line. Can you find it?
One of the Weis ki that word is wrong.
Which one do you think it might be?
Children can work in pairs, or In small
grows, proofreadng each other's work.
if writing i$ sometbries to be =reeled
away from the child, the type of correction
muy depend on the speNktg thin* of the
writer.

For the good speller, with only a few
rrdstidces, the leader may simply
kidcate with an X ilie line which
contains a spelling mistake, or
tmderline the misspelled words. It is

1:
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The sarne applies to words with prefixes. A
Mw minutes sperd discussing thedr stnictufill

he chicken to spell such words as:
disisatkdied and des/appointed
uninecessdry and tin/use/id
keimoral and invposstle.

When words such as these occur, a few
minutes' discussion can be a vaktable
spelling lesson. Other activities can also be
planned. perhaps in a special tkne-slot each
dw. These activitket can sometknes be
inked to the chikken's writing, using words
itellectedfrommistakes made in the writing,
or words &sly to be used in a writing topic.

If some children are having difficulty with
a partk:tiar letter pattern fg1H, hon.
ough they corn conduct a word search
for words cattaining that F -attn. This
can be a class or group activity. If the
cokiction is written on a chart, it can be
added to as more words are dscovered.
Words with particular Mier patterns can
be written on flash cards for the children
to sort according to some criteria. For
example, if the chicken are having
tiffictity 8dt:big Ing to words, three
wows of cards can be prepared:

Words where Mg is simply added to
the root word.
Words which drop the finale befare
adckig ing.
Words where the final comonant is
docked before adding log.

When children have sorted the words
into the three groups. they may be
asked to explain how they chose the
words, and from such a discussion,
they may arrive at a rule for adding
Mg-

Children may collect a word "family".
Using a word Re hand, they collect
words which contain the word hand, and
which are related by meaning. This will
erten some decussion. Why is it called a
hendkerchief? underhand? handy? The
words can be displayed within the outline
of a hand.

21

Some other interesting family words: house,
play, fe, sun, head.

Collect words which are related by
meaning to help children spell a difficult
word.

Some exarrples:
Show that her there and where
bekmg together.
For sign, use signature, sired, signet
ring.
Meckal may he0 chikken spell
medicine.
Muscle and muscular go together.
Teach two with twenty, twin, twice.

2
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thermostat



A word game like Hangman can be e
vakiable way of helping children to learn
the letters that go together in written
En h. If you have s-reng-h, what letters
could fit in the spaces? The children
shoud be encouraged to try to work mit
which letters would fit, rather than simply
guessing.

M a variation of Hangman, the children
have to guess the letters In order. They are
given the first letter, and a dash for each
missing letter. Count the number of
guesses, and discuss the suggestions.

T is the first letter, what could come
next?
After Tr?
After Tre?

Most children will soon begin to learn which
letters are possible.

A mnemonic an ski to memo y may
help a child to remember the spelling of a
difficult or unusual word. Some coma=
mnemonics have been helping spellers
for many years. However,-a mnemonic
immmted by the chili, or by the chikl and
teacher towther, may be even more
men

Some popular mnemonics:
I Nice to eat meat.
Always smell a rat when you spell
separate.
The principal is your pal.

-a! A car is stationery.
Paper is stationery.
Apiece of pie.
I am your friend to the end.
You hear with your ear.

For an extensive collection of activities
and games, see Spelling: A Teacher's
Guide (Hudson, 1983).
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When spelling is taught in this way, efficient
classroom organisatxxi is essential.
Children need time to draft and revise their
writkig, and to discuss it with the teacher
and with other children. There should be
opportunities for children to write regularly,

and ko teachers to work with individual
children, and with small groups of children.
One way of fallitating this may be to set up
activity centres in the classroom , such as a
language corner with a class library.
storage for writing folders, a writing table

with paper, pens and dictionaries, and
perhaps a blackboard on an easel, with
chalk and magneft letters. This
arrangement would enable children to go
and work on their writing individually, in pair:
or in a small group at any time of the day.
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Concrete poetry, where the shame of the
poem is significant. in this example, the
shape of the poem is the shape of the
stied. The

tree,
sin pretty,

its lights all
sparkling brightly

its green needes hidden
by a cloud of silver and gold tkisel

and coloured bids and lighted cams.
Underneath
a big basket
of wonderful
presents for
all the fan*.

For more tkras on using poetry to extend
the chikfren's writing, see Chaildace, Vol 3,
No. 3 (Education Department of Victoria,
1983),

FI-7 Language Arts (R-7 Language
Arts Committee, S.A.. 1979), pp.160-8,

and
Every Mid Can Write/ L ling and
Teaching Written Expmssion in the 1980's
(Walshe, 1981), pp.75-84.
When diikken write poetry like this, and
tido pride in the finished work as a work of
art, the desire to spell the words correctly
becomes part of the creative process. The
children become aware that spiAing
ntstakes would spoil the poems, and so
take care to see that all words are spelled
correctly.

They can write advertisements.
Advertisers use words In special ways,
and children can examine advertisements
for. exandes of the way words are used
to persuade. Childrui can write their
advertisements fr r school functions or
pubNcatkins, as well as for imaginary
products.

They can write stories in the style
of fairy striae,

lectEmds.
fables,
detective stories,
diaries.

As the ctacken continue to experiment in
their writing, and feel the sense of
achievement that comes from doing
something well, they will learn that correct
spelling Is one aspect of good writing.

Games and Aothiftles

Spellers at this stage need game: and
activities which direct their attention to the
spelling of words, and which present a
challenge.
Some suggestions:

Children write a sentence, or even a short
story, without using a certain letter or
letters.

Without a: Two dogs ran wildly along
our roe, barking furiously.

Without a i o u: There where the
creeper grew, the tree seemed
greener.

Commercial games such as Scrabble arid
Poggle can be useful, as long as the
players are of 3pproximatety the same,
ability.
Crosswords. Competent spellers may be
able to create crossword puzzles, as well
as solve them.

More advanced work on collecting words
which have unusual origins:

words which are derived from people's
names, places, other languages.
(See "Further Growth in Spelling", p.
15.)

Children can collect palindromes
words that are spelled the same way
backwards:

WWI
refer
civic
noon

Some children may be ab:6 to supply two-
word palindromes a toyota,
or a sentence Madam I'm Adam.

They can collect words which make
another word when written backwards:

lived - de ,1
iwer reward
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him
 speffing is taught as part of

the w
attling process, evakidion of

dildren's spelling Is m
ost useful If it

le based on their sm
iths w

edn U
tak

B
y observing and ciestA

yktg the
em

irs the chilcken m
ake, the teacher can

draw
 conckssions about the strategies the

children have used In spO
ng pa:O

cular
w

ords, and can design appropriate
teachkrg activilies. H

ow
ever, there is no

point in ooh am
 exharstive N

M
 of

categories of epee" m
istakes if this

infom
ration does not lead to conclusions

idiom
! the Pipe of teaching recp.dred.

T
here can be no hard and L

ast rules about
error analysis. C

hildren's errors m
ay vary

from
 one piece of w

riting to another, and

28

som
e m

istakes m
ay be due to "slips of

the pen". gut there am
 som

e types of
errors w

hich do reveal infornxition about
the drildren's sage of develo pm

ent, and
w

hich suggest w
ays d helping the

children to im
prove their speN

ing.

For exam
ple:

T
he did w

ho w
rites

m
uss - once

G
W

O
W

30 any
- w

hat
beam

 - because
is relying on one speerg strategy - that of
trying to m

atch sounds and letters.
T

his child needs to be directed to
alternative studegies. hi particular, the
L

ook Say, C
over, W

rite, C
heck m

ethod
could be he

ht.
T

he child w
ino w

rites stopt
m

ood
startld

is also trying to represent dm
 sound of the

w
ords, W

I In this case needs help in
team

ing about the spelling of the past
tense encikrg

ad.
B

ut note that the child w
ho w

rites keeped
for kept or fooled for fen is in the process
of (R

ecovering the w
ay to spigl the past

W
ee of verbs. T

his type of error reveals
an understanding of the spelling system

.
T

he child now
 has to team

 that these
w

ords are axceptions to the general rule.
E

rrors such as burgde onberella and
M

ary m
ay be caused by m

ispronuncation

of the w
ords. In this case it m

ay be
necessary to discuss the
pronunciation as w

ell as the spelling.

Som
e rgrparent spelfing errors m

ay arise
from

 a confusion of tw
o sim

ilar w
ords:

them
 - their

w
ith - w

hich
w

eather w
hether

O
ften, sknple m

nem
ont devices can be

used to help children rem
entrer the

correct usage of such w
ords.

T
he w

itch had an itch.
T

each w
hy? w

hich? w
here? together.

T
his is helpful for w

here-w
ere confusbri,

too.

E
rrors such as cU

ssappokfled or
w

iecessw
y intlicahr that the children

have not undm
stood the structure of the

w
ords. It m

ay be sufficient to show
 them

dislappointed and tin/ necessary, and
duxes

the m
eanings of the prefixes.

D
rikken w

ho w
rite gra for gins or brid for

bird have not paid eufficient attention to
the kilter order. C

hildren w
ho m

ake this
type of error m

ay be able to correct the
w

ords if they are asked so read w
hat they

have w
ritten.

W
hen the teacher is diecusskig a child's

w
riting, it m

ay be helpful to ask the child
G

aut the spelling strategy used fa prodw
e

a particular spoiling. T
he reason for the

error m
ay then becom

e apparent to both
teacher and child.
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MI ling Folders

A fokter containing sautes of each child's
writing provides a comprehensive record of
the development of speffing skills. A
representative sample of writing can be
selected, the date recorded, and any
relevant comments added. This can also be
used M discussing0.3aching methods and
the child's progress with parents.

Speen Check Lists

A check list may also be used to record the
children's progress. This notes the
strengths and weaknesses of each child,
with commends on teaching activities
required.
For example, a check list for beginning
spellers may record:

knowledge of the alphabet;
hanchwitMg ability;

any words the child knows how to spell;
attitude to spelling.

For older chicken:
common errors, and types of errors;
abifity to use a dictionary;
areas of progress;
ability to locate and correct misspellings.

Evaluation technicpres such as these
provide not onty a record of the
children's progress; they also reveal
Information about the strategies the
dtddren are using In their speldng, and
suggest suitable teschkeg activities.
This type of isdonvestion is nigh more
usehd to the teacher than Is 6/10, 87 per
cent or 7 yaws 9 months, the type of
score which Is often produced by other
forms of evaluation.

LOMTATIONS OF STANDARDISED
SPELUNG TESTS

There are several spelling assessment
techniques available for use in the
classroom, but the most common is a
spelling test, where the teacher reads out a
Net of words for the children to rafts. The
words may be those tauWit during the
week, a sekoction of words which contain a
particular letter pattern, or even words from
a standardised spelling test. Tests like
these all result in the children receiving a
score, a mask for spelling.
Care must be taken in interpreting these
scores.For exempts, in a Met of five words
which had been taught during the week.

29

John and Betty received the same score -
0/5 John

cart - kart
*Pie ePle
Monday - Munday
swim - swimm
bad -tab

Betty
cart - yplo
apple abin
Monday - M
swim - slaslam
bad - dno

But, althotgh they received the same score,
John and Betty are clearly at different
stages of spenkig development, and require
different teachhg activilkm to assist them.
The score gives very Me ktforrmdlon about
their progress or their needs.
Standardised spelling tests also produce a
score for each child. Ms 1955 SchorteN
Graded Word SpeMng Tests produce
results in the form of a Spelling Age mid
Sperling Quotkont. The Spelling Age Is
obtained by cNviding the number of words
corrxtly speed by ten, and addng five
years. However, there Is no explanation of
the concepts of Spelling Age or Spelling
Quotient, and no suggestions for suitable
teaching activities for children who score at
particular levels. To discover that a child
has a Spelling Age of 8.9 years Is of no
assistance to a teacher planning a spelling
program to cater for the children's spelling
needs.
Another standardised test, the ACER
Smaling Test Years 3-6 IS &reigned to
measure levels of achievement in wax,"
(ACER, 1976, p.1). The child's raw score is
converted into a percentile rank. This



means that, tor example, a child whose raw
score is equivalent to a percentile rank of 49
his performed as well as, or better than, 49
per cent of the sample used to standardise
the test.

But such a measurement gives no
information about the strategies a child
used when attemptIng to spell the
words, nor any MO:aeon of appropriate
teaching methods.

Another form of spelling assessment is
provided by the New Zealand Proof
Reacung Tests of SpeNng (PRETOS).
these tests a child reads several
Parafingrhs, underlining the wrors and
attempting to write the correct spelling. The
tests "...are essentially measures of
spelikig achievement within the context of a
proofreading task..." (Croft et 1981,
p.3). PRETOS has been standardised and
dass norms are provichici for the two tasks
tested.

"Class percentile ranks are provided for
both production and recognition scores.
The production score is a measure of the
child's ability to spell a wird correctly
after Identifying it as Incorrect and also
to locate the error-free The
recognition score is a measure of the
ability to recognise misspelt words,
irrespective of whether they have been
corrected successfully or not." (Croft at
al., 1981, p.3.)

Neither production nor recognition
percentile ranking scores inform a teacher
of the strategies the chikiren used in their
individual spelling attenpts or of lw
tealikv they require kr
spelikig. The section of PRET n -z where an
analysis of respcnses to the Items is
described provides some asisistance in
these areas. However, assessment of the
children's errors In the* own writing will
provide more useful information for the
teacher.
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